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Title
Supportive
Classroom
Atmosphere

Frequent and
Timely Feedback

Formative
Assessments

Ten Research-Backed Strategies to Promote Student Success in Higher Education

Description
Create a supportive
classroom atmosphere
through community
building, collaborative
learning, and class
requirements and
expectations.

Provide frequent and
timely feedback to
students and
use/direct students to
additional resources
to improve their
learning.

Use formative
assessments to
measure student
understanding and
guide instructional
improvements.

Quick example
Clearly communicate
roles, expectations, and
classroom norms at the
beginning of the course.
Foster a collaborative
learning environment
through group activities,
peer feedback, and class
discussions.

Offer regular, constructive
feedback on assignments
and assessments. Use a
variety of feedback
methods, such as written
comments, rubrics, and
one-on-one meetings.
Refer students to
additional resources, such
as tutoring services or
supplemental materials, to
support their learning and
address identified
challenges.

Use low-stakes, formative
assessments to gauge
student understanding
and provide timely
feedback. Examples
include pre-class quizzes,

Addressing DFWI rates
Can help ease the
difficult transition from
high school to university
by fostering a sense of
belonging and support,
and by addressing both
institutional and student
barriers such as limited
resources and lack of
academic preparation.
Frequent feedback loops
allow for proactive
outreach to at-risk
students to address
academic challenges and
connect them with
resources early.

Low-stakes, formative
assessments enable both
instructors and students
to measure learning
progress in real time,
allowing for timely
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Transparent
Teaching
Practices

Accessible Syllabi

Use transparent
instructional practices
to make the learning
process more explicit
and understandable.

Design accessible
curricula that set clear
expectations and help
students get off to a
strong start.

in-class polls, think-pair-
share activities,
collaborative annotation

exercises, and exit tickets.

Use transparent teaching
practices by providing
clear learning objectives,
assessment criteria, and
model examples of
successful work. Share
rubrics in advance and
explain the rationale
behind instructional
decisions.

Design an accessible,
learner-centered syllabus
that includes inclusive
language, clearly defined
policies, and proactive
connections to academic
support services. Ensure
that the syllabus is
available in multiple
formats, meets
accessibility guidelines,
and provides a clear
roadmap for student
success by outlining

adjustments,
interventions, and self-
reflection.

Transparency about
academic expectations
and available resources is
especially important for
underprepared and first-
generation students
navigating unfamiliar
university systems.

Accessible and engaging
course syllabi serve as a
critical roadmap for
student success by
demystifying academic
expectations and
proactively connecting
students to a network of
support from day one.
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Relevant and
Engaging
Assignments

Inclusive
Pedagogies

Make learning
relevant to students
by offering choices in
assignments and
connecting instruction
to broader goals.

Promote inclusive
pedagogy that fosters
awareness and
acceptance of
differences among
students.

course expectations,
resources, and support
systems.

Offer students choices in
assighment topics or
formats to increase
relevance and
engagement. Encourage
students to reflect on how
coursework aligns with
their personal interests,
career goals, and real-
world applications.

Incorporate Universal
Design for Learning (UDL)
principles to provide
multiple means of
representation,
engagement, and
expression in your course
materials and
assessments.

Meaningful assignments
that tap into students'
intrinsic motivations can
increase engagement and
persistence, easing the
transition to college-level
work.

Inclusive, UDL-informed
instruction proactively
designs learning to be
accessible from the
outset to the variability
of students'
circumstances, identities,
and abilities, reducing the
need for individualized
accommodations.
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Metacognitive
Strategies

Scaffolded
Learning

Incorporate
metacognitive
strategies to help
students develop
effective study habits.

Provide examples,
break down
assignment steps, and
have intentional
conversations with
students.

Provide opportunities for
students to reflect on their
learning processes, set
goals, and assess their
progress through activities
such as exam wrappers or
learning journals.

Provide opportunities for
student choice in
assighment topics or
formats to increase
relevance and
engagement. Encourage
students to think about
how coursework aligns
with their personal
interests, career goals, and
real-world applications.

Weaving explicit
instruction in
metacognitive strategies
into courses equips
students with lifelong
tools for managing their
own learning and
addresses potential gaps
in their overall readiness.

Scaffolding creates more
accessible entry points to
challenging college-level
work for students with
varying levels of prior
knowledge. By providing
structured support and
guidance, scaffolding
helps students gradually
develop the skills and
confidence needed to
succeed, thereby
mitigating potential
barriers created by
uneven academic
preparation and reducing
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Critical Reflection

Incorporate reflective
activities to help
students monitor their
learning progress and
adjust their
approaches
accordingly.

Encourage critical
reflection through
techniques such as The
Muddiest Point, where
students identify areas of
confusion, and exam
wrappers, which
encourage students to
analyze their performance
and study strategies.

the likelihood of DFWI
outcomes.

Promotes students'
metacognitive skills and
self-regulated learning,
which can mitigate
challenges related to
mental health, well-
being, and varying levels

of academic preparation.
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